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ABSTRACT 

This research study investigates the situation of girl’s education in Pakistan under the 

shadow of cultural beliefs, which sometimes deprive girls of their educational 

opportunities. The study's main concern is to understand how family expectations, 

social and cultural norms, and so forth tend to develop an atmosphere supportive or 

non-supportive of education for girls. Data were collected through interviews with 

15 respondents comprising parents, teachers, and leaders from both urban and rural 

perspectives. The results show that in rural areas, cultural beliefs concerning the 

home-related functions of girls restrict their access to education. There is slow 

progress in urban areas; nevertheless, pressure concerning marriage and family 

reputation stands as a barrier. It stresses that there is a need to work toward changing 

cultural perceptions in favor of girls' education. Gender stereotypes need to be 

addressed in order to prove that girls can go to school to foster inclusiveness in the 

education system with a wider degree of acceptance in Pakistan. 

Keywords: Cultural beliefs, Girls' education, Access to education, Gender inequality, 

Pakistan 

 

 

INTRODUCTION   

With a vibrant culture, Pakistan suffers from many social as well as economic 

obstacles, the principal one being that of equal education, with encore constraints on 

the educational opportunities for girls. Pakistan, with its ever-increasing population 

of over 240 million, carries one of the highest records as far as children out of school 
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are concerned, which is more so when it comes to girls. The overall literacy rate in 

Pakistan in 2021, as per reports, was about 59%.it goes without saying that the female 

literacy rate was abysmally low, with around 48% recorded. The situation in this 

respect is really sad in the rural areas where traditional cultural beliefs often breed an 

atmosphere of limiting girls' education. Education is not merely a fundamental right; 

it is thereby an instrument for empowering women and developing society. Educated 

women are more likely to work, contribute to the economy, and make decisions 

regarding health and family planning. Education can remove such restrictions in 

Pakistan, given how women are mostly made to stay home, thereby liberating them 

to some extent and enabling them to develop better lives for themselves and their 

families. 

In Pakistan, maternal mortality is one of the major determining factors for the 

nation's development strategies as applicable to other countries in the world (Midhet 

et al., 2025). Every two minutes, a woman dies during pregnancy-related 

complications worldwide. In the year 2017, out of nearly 300,000 deaths, 94% 

occurred in resource-poor countries. The maternal mortality rate in Pakistan is around 

140 per 100,000 live births as of 2017 for a population of approximately 204.6 million 

(Omer et al., 2021). After the supposed enhancement of health facilities, the challenge 

still remains for the country due to an ever-increasing population growth rate 

overlapping with considerable infant and maternal mortality and multiple infectious 

and non-infectious diseases (Oginga et al., 2024). The overall development parameters 

of the country remain poor in the context of maternal healthcare (Terefe et al., 2025). 

At the primary and secondary levels, for both boys and girls, a broad approach to 

education has become central to attaining sustainable development, gender equality, 

and women's empowerment (Arafat et al., 2021). In the bordering nation of 

Bangladesh, primary education is moving toward its goal; however, gender disparity 

prevails, especially at the secondary level (Islam et al., 2024). Adolescents are under 

pressure from social and cultural expectations, which in turn affect their education 

and career plans (Tharani et al., 2024). Boys tend to have fewer restrictions imposed 

on them than girls, who are often confined by rigid social norms (Abbas et al., 2025). 

Such restrictions, in turn, limit opportunities for girls, which pushes them into cycles 

of early marriage and school dropout (Abbas et al., 2025). 

Early marriage and dropout lead to early childbearing, which exacerbates 

unsafe reproductive health consequences such as increased maternal and infant 

mortality rates and vulnerability to sexually transmitted infections (Arafat et al., 

2021). Dropping out also has further effects beyond health; these are low access to 

income-generating opportunities, lower financial security, decreased control over 

household decisions, and fewer health service accessibilities (Yousaf et al., 2021). This 

kind of ignorance has led to cycles of poverty and poor health among both women 

and subsequent generations (Chachar & Mian, 2022). Gender inequality in education 

traps girls in vicious cycles of life (Dahal et al., 2022). 

Cultural beliefs greatly contribute to the challenges girls face in accessing 

education. In Khyber Pakhtunkhwa (KP), a province with strong traditional values 

that is changing rapidly due to technology and more girls attending school, only a 
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small number of female teachers hold leadership roles. According to data from the 

Education Department for 2015-16, there were 43,921 female teachers in KP, but only 

495 were headteachers (Rehman et al., 2021). The government is typically responsible 

for ensuring equal educational opportunities (Cheng et al., 2021). According to the 

Ministry of Education, in 2015, around 6.7 million children were out of school, with 

the girls making up 55%. As of 2018, 22.84 million children were no longer in school 

(Yousaf et al., 2021). Poverty, gender inequality, and remoteness were some of the 

possible reasons behind the numbers; others were social and cultural. 

Demand-side socio-cultural barriers include the expectations of families, as in 

the case of gender roles, where girls are expected to cook and do other household 

chores while boys are encouraged to go to school. This means that many girls miss 

school time opportunities. Other reasons why girls do not attend school include harsh 

routes to schools and social beliefs that place value on educating boys more than girls. 

Research has illustrated that children in rural areas face additional difficulties 

accessing education due to poverty and negative attitudes toward education (Khan et 

al., 2025). For instance, if the mothers are not educated, chances are that the family 

will not focus on educating their daughters (Daraz et al., 2024). 

Women's participation in the labor force is essential for the development and 

growth of communities (World Bank, 2020). Although women's status in society has 

improved globally, especially in many industries, there are still challenges in 

developing countries such as Pakistan (Jamil, 2021). Traditionally, women have been 

viewed primarily as caregivers at home, but their roles have expanded over time (Ullah 

et al., 2025). However, cultural expectations still restrict them from full participation. 

In many families, the only thinking is that men should be more educated and handle 

careers, but investing in a woman's education is not an important necessity or even a 

waste of resources (Afzal et al., 2024). This is encouraged by views such as honor and 

purdah, which find ways of limiting women's freedom and mobilization outside their 

homes (Rana, et al., 2022; Rana, et al., 2021; Rana, 2015). Even though the status of 

women's education and employment has been enhanced, there are many challenges 

both at the individual and societal levels (Maheshwari & Nayak, 2020). Such 

challenges include family pressure to pursue marriage rather than career 

advancement. Women have to deal with unfair treatment in the workplace, along 

with household responsibilities.  

There is a considerable gender bias among Pakistani nationals (Mursaleen, 

2024). The labor of women is supposedly a threat to the egoistic psyche that men hold; 

hence, women have been undervalued and underpaid also for such workforces 

(Ahmad, et al., 2021; Ali, et al., 2020; Ahmad, 2018). The economic provisions relating 

to women's empowerment only intensify such problems. The socio-cultural situation 

largely determines girls' access to education in Pakistan (Bukhari, et al., 2022; Hanif 

& Naveed, 2020). Cultural barriers have to be broken down to improve the educational 

outcomes of females and promote gender equality (Sultana, Ahmed, & Imran, 2024). 

This is achieved by making people aware of the importance of girls' education while 

providing them with tangible support such as scholarships or safe transport. 
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Research Objectives 

1. To explore the cultural beliefs and practices in Pakistan that influence girls' 

access to education. 

2. To identify the specific barriers that girls face in accessing education as a 

result of cultural norms. 

3. To assess the role of local communities, families, and educational institutions 

in either supporting or hindering girls' education. 

4. To understand the impact of cultural beliefs on girls’ long-term educational 

attainment and social mobility. 

Research Questions 

1. What cultural beliefs and practices exist in Pakistan that influence parents' 

decisions regarding girls’ education? 

2. What are the key barriers created by cultural norms that prevent girls from 

accessing education, especially in rural and conservative areas of Pakistan? 

3. How do family dynamics affect girls' educational opportunities? 

4. How do local communities and educational institutions either support or 

hinder girls' access to education in light of prevailing cultural beliefs? 

5. How do cultural beliefs impact girls' long-term educational goals and career 

aspirations in Pakistan? 

 

LITERATURE REVIEW 

Cultural Beliefs and Gender Roles in Pakistan 

 

Traditional views on women’s roles in society. 

In Pakistan, societal norms have generally defined women's roles as being 

homemakers. This has placed a limitation on their chances of getting an education or 

joining the workforce (Zulfiqar et al., 2024). According to people in society, the 

primary job for a woman is to take care of the household, so there is no reason for 

women to pursue education or careers outside the home (Setyonaluri & Utomo, 2023). 

These beliefs have had deep roots in culture and from one generation to another 

(Imran, Zaidi, & Rehan, 2024). It always leads to girls focusing only on the issue of 

domestic duties more than on some academic or even professional goals set for them 

in life (K. Iqbal & Modood, 2023). According to (Afzal et al., 2024), an old thought 

about women brings inequality between the genders; it also prevents women from 

reaching their maximum potential and stops them from fully contributing to the 

economy and society (Sultana, Ahmed, & Imran, 2024). Over time, this type of 

thinking limits their opportunities in many aspects of life (Ali, et al., 2021; 

Muhammad, et al., 2020; Farooq, et al., 2019). 

Preference for Boys’ Education 

In many Pakistani families, it is preferred that boys be educated more than girls 

(Pasha, 2023). According to Qureshi (2003), most people think that boys grow up and 

earn money for their families (Ahmed, & Imran, 2024). Girls have been brought up 

just to become wives for their family members and be available to manage homes 

(Gulzar et al., 2024). For such reasons, nobody gives a second thought about taking 
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girls to school, resulting in fewer girls going to school (Iftikhar, Iqbal & Hanif, 2021; 

Bukhari, Ahmad & Hanif, 2021). This belief in how educating boys serves to further 

deepen gender inequality, even as girls lack education, makes the attainment of better 

education very impossible for them (Keleş et al., 2024). Such attitudes lead to 

challenges on the girl child's side towards receiving education as some of the few girls 

might opt out and leave education completely as well (Azhar, 2024; Azhar & Imran, 

2024; Azhar, et al., 2022). 

Influence of Religion and Customs 

Religion and local customs make it harder for girls to get education (Jabeen et 

al., 2024). According to (Tadros & Shutt, 2023), some interpretations of religious 

scriptures and cultural activities impose gender inequality and do not allow girls to 

gain education (Hanif, Abdin & Mirza, 2019; Hanif, Naveed & Rehman, 2017). These 

beliefs make the situation in which education for girls is not significant, and the 

traditional practices should be maintained (Loan et al., 2024). The outcome is that 

families embrace these practices instead of offering education to girls, knowing well 

that education can benefit them in many other ways (Ahmad, et al., 2021; Ali, et al., 

2020; Ahmad, 2018). This union of religious aspects and cultural practices can end up 

limiting the equal chances girls get to learn like their brothers (S. Rehman & Farooq, 

2024). There is no encouragement for female education, which just accelerates the 

gender gap already existing in many communities (Ojwala et al., 2024). 

Impact of Cultural Beliefs on Girls' Education 

Parental Expectations and Societal Pressure 

Parental decisions to educate girls are influenced by the pressure of society 

(Misunas et al., 2021). As Karmaker R. et al. (2024) suggest, many parents feel deterred 

from educating their daughters due to fear that it would harm the family's image 

(Khoso, et al., 2024). Society creates a notion that educating girls brings shame or 

unwanted attention to the family, which may cause parents to give preference to the 

family's image over the long-term benefits of education (T. A. Khan et al., 2024). This 

pressure often takes girls out of school, thereby limiting their opportunities and 

reinforcing gender inequality. Such societal norms not only limit girls' access to 

education but also perpetuate unequal treatment based on gender, impacting their 

future prospects and the development of the wider community (Okunade et al., 2023). 

Early Marriage and Domestic Responsibilities 

Karmaker et al. (2024) point out that the major obstacle in the girls' education 

sector is early marriage. Girls are taken out of school to be at home for various reasons, 

such as getting married. This leads to stopping good education and preventing them 

from attaining their goals. Consequently, they usually spend their whole lives taking 

care of the house and find it challenging to return to school or secure employment 

(Ruthven et al., 2024). Early marriage ensures that families stay poor for long as 

daughters also suffer the same problems as time goes by (Nhampoca & Maritz, 2024). 

The cycle remains with generations since early marriage prevents girls from 

developing fully and thus having successful lives (Thelma, 2024). 
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Regional Differences 

The girls have different access to education depending on whether they stay in 

the cities or villages of Pakistan (Ali et al., 2024). In cities, girls mostly have easy access 

to schools compared to girls in rural areas (Ou-Salah et al., 2023). In rural regions, the 

conventional perceptions about the role of both sexes are quite dominant, which 

restricts the opportunities for girls to go to schools and get an education (Fakhar et al., 

2024). These cultural beliefs often make it hard for girls to receive an education. As a 

result, there are lower enrollments and completion rates (Kuteesa et al., 2024). The 

disparity between urban and rural education makes it important to develop solutions 

that overcome the challenges of culture so that girls around the world have 

opportunities to learn and succeed (Leproni & Azara, 2025). 

Policy and Legal Frameworks 

Government Initiatives 

The Pakistani government initiated programs such as the Benazir Income 

Support Program (BISP) and scholarships for girls to minimize the gap between 

genders in education. However, the World Bank (2020) indicates that these programs 

fail because of the cultural resistance present in some communities, which decreases 

their effectiveness (Ahmed, & Imran, 2024). These efforts may be a step forward in 

giving girls better access to education, but their success depends on changing deep-

rooted cultural beliefs. 

 Interaction of Policies and Cultural Norms 

Policies directed towards the increase of girls' education are already in place. 

However, these policies are unable to be acted upon due to a strong hold from cultural 

beliefs. According (Ayub et al., 2023), traditional ideologies about gender and roles 

still cause hindrances toward progress in girl education in many rural and tribal 

settings. This balance of policies versus views presents a challenging circumstance 

where good works may not ultimately yield the kind of results being hoped for. 

 

METHODOLOGY  

Research Design  

This study explores the cultural factors that influence girls' education using 

qualitative research methods. The qualitative approach is appropriate for 

understanding subjective experiences and the social environment acting as access 

challenges to education when numbers alone cannot adequately explain the situation 

(Ayub et al., 2023). This research aims for an in-depth understanding of the challenges 

confronting girls, with a special focus on cultural beliefs, family expectations, and 

societal norms that impede educational opportunity. 

Participants were selected purposively to ensure a mix of different people 

sharing different views on how girls face problems in education. A total of 15 people 

were selected from the urban and rural areas. The group obtained a wide spectrum of 

opinions from different backgrounds, social and economic conditions, and localities 

girls, their parents, teachers, and community leaders. The focus was on selecting 

people who could give valuable insight into cultural influences on education for girls. 

The study employed semi-structured, in-depth interviewing methods to 
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collect data. The respondents included girls, parents, teachers, and community leaders, 

thereby providing varied perspectives on the cultural beliefs, expectations from 

families, and challenges that hinder girls' education. The essential of this study was to 

comprehend larger societal norms and values in operation with regard to girls' 

education. 

Besides individual interviews, focus group discussions were held with girls 

from both urban and rural areas. The purpose of such discussions was to obtain better 

insight into their common experiences and shared views on education, thus laying a 

better ground for understanding the underlying cultural dynamics. 

Our aim in studying schools was to gain an understanding of the manifestations 

of cultural beliefs in daily school life. This particular observation contributed more 

details to the interview and focus group results, thus providing us with an overall 

clearer picture. The data collection was extended over several weeks. In conjunction 

with local community leaders, interviews, focus groups, and observations were 

organized to ensure inclusion. Informed consent was obtained from all study 

participants, ensuring confidentiality throughout the research. The interviews and 

focus groups were audio-taped, transcribed, and thoroughly analyzed for relevant 

trends and themes pertaining to cultural factors affecting female education. 

Data analysis 

Thematic Analysis 

The data collected from respondents reveal significant trends regarding the 

education of females in urban and rural areas. The analysis indicates common features 

concerning cultural beliefs, societal barriers to education, and familial factors 

impacting women's education. The principal themes identified are: 

Assistance Of Women's Education:  

Most respondents endorsed the education of women as relevant both for 

women and society. They suggest it permits women to share more with their family, 

society, and country; therefore, educated women, they say, make better daughters, 

sisters, wives, and mothers, and their families and society's well-being is enhanced. 

Other participants spoke of female education as especially important in health matters, 

particularly for those concerning women. Educated women can also subvert and 

change social rules regarding gender roles. 

Cultural Shifts Toward Female Education: 

Some cultural beliefs are still hindering girls' education, but a slow yet 

noticeable change in societal acceptance of girls' education is becoming more evident. 

Since education is a way of propelling forward the development of the community, it 

brings with it the burning log of ignorance and lays to rest old traditions that 

emphasize only the education of the boy child (Kayani, et al., 2023; Khan, et al., 2021; 

Naseer, et al., 2021; Khan & Khan, 2020). However, some elders, family setups, and 

communities still resist this viewpoint because they wish to preserve values. It can be 

said that, to a greater extent, some of these cultural barriers to girls' education have 

really started to crack. 
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Cultural Practices and Restrictions: 

In places like Gull Kuch, various cultural practices, including strict purdah, 

which is the seclusion of women and the notion of honor, have been considered major 

obstacles to the education of girls. People mentioned that the social expectations 

regarding women and the need to protect family honor often acted as an impediment 

for women in educating themselves. Many believed that adherence to traditional 

customs constituted the greatest reason against the education of women. Interestingly 

enough, while these cultural laws were allegedly meant to be for the sake of regard 

towards women, in actuality, they became an obstacle for women in their pursuit of 

learning. 

Historical Obstacles to Women's Education: 

In earlier days, respondents reminded us that education for girls was not a 

priority due to poverty, illiteracy, and cultural beliefs. These became the significant 

factors in denying women an education in that community. Older generations 

believed that women were not supposed to be educated, as it would sabotage their 

family responsibilities or their dignity. Groups have conversely begun to view this 

trend as changing, with more and more realization of the need for educational 

opportunities. 

Social Norms Challenged by Women (Stigma Surrounding It): 

When women try to break away from traditional constraints and ask for an 

education, they draw judgment and gossip from society. Some condemned this as 

wrong or controversial respondents; however, they disagreed with this judgment and 

viewed women's quest for education positively. The stigma exists to some extent, 

though it is slowly fading as more people humanly assess the worth of educating 

women. 

The Effect of Marriage on Women's Education: 

The interviewees did not agree that, since women are expected to exit their 

parental homes after marriage, an interruption to their education would occur. In 

their society, marriage does not prevent a woman from continuing her studies, and 

many women pursue higher education after marriage. The rejection of the belief that 

a woman's education could be interrupted on account of marriage is an indication of 

the growing support for women pursuing education throughout their lives. 

Global Recognition of Education’s Importance: 

Everybody agrees that education is largely regarded as a basic human right, yet 

they stressed the need for dramatic changes in society and culture to improve 

education for women. They suggested that education empowers women and enhances 

their participation in the growth of societies. Further on, some participants advocated 

scholarships and government incentives to assist more women in gaining education. 

Suggestion For Enhancing Women's Education: 

Some people in that community suggested means to confront the challenges 

hindering girls from attaining an education in their area. Options included 

constructing more schools, hiring more female teachers, and educating parents on the 

importance of sending their daughters to school. One suggestion was that educated 

people start private schools for girls to make education more accessible. In general, 
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this would change most of society's views and encourage various supports for women's 

education, especially in areas where people still think education could bring some 

harm to women. 

Ownership Rights & Education: 

While respondents did express disagreement with the general claim that 

women do not receive an education because they cannot inherit property or land, 

some pointed to traditions as being somewhat limited in women's education. Among 

them, however, the predominant view appears to be that those reasons are more 

related to cultural notions concerning women's roles at home and family. Education, 

in their view, is a means to empower women as leaders and contribute to society rather 

than a challenge to an established order of gender roles or property rights. 

 

DISCUSSION 

Education for girls in urban and rural areas is affected by various reasons, such 

as culture, the economy, societal norms, and the lack of infrastructure (Phulpoto, Oad, 

& Imran, 2024; Oad, Zaidi, & Phulpoto, 2023). Such problems are common in most 

communities across the globe and are found in research study addressing similar issues 

faced by urban and rural area groups (Rooh, et al., 2025). Cultural beliefs influence 

the way people view girls' education in many urban and rural areas (Shah, et al., 2024; 

Ali, et al., 2023; Yasmin, et al., 2020). Traditionally, in these communities, more 

priority is given to early marriage for girls rather than their education (Efendi & 

Wahyuningsih, 2024). Families think that girls must concentrate on domestic work 

rather than school work (Yorke et al., 2023). This study, conducted by (Abualrish & 

Khasawneh, 2024), suggests that parents within these communities maintain this 

view, which is to think that teaching a daughter how to run a house is more vital than 

educating her. The Purdah system, for instance, which prevents girls from exercising 

their freedom and carrying out their activities freely, supports this view. In addition, 

(Kurevakwesu et al., 2023) note that many urban and rural families consider spending 

money on girls’ education as unnecessary or wasteful. Education for girls is considered 

unimportant because their primary role is seen as being within the home. Cultural and 

religious traditions also limit girl's access to education.  

According to (Gyan & Kwakye, 2024), the roles given to women in these 

communities are often defined by old customs, which makes it harder for girls to get 

an education. As a result, girls in urban and rural areas face many challenges in 

accessing schooling and pursuing opportunities outside of traditional domestic roles. 

In urban and rural areas, poverty is a big hindrance to girls' education. Many families 

cannot afford even the basic requirements, and the extra costs of school, like fees, 

uniforms, books, etc., are too high for them. According to (M. Iqbal et al., 2025), the 

cost of sending a girl to school is too great for these families. In homes where a 

contribution towards earning money is a must for each family member, short-term 

work comes above long-term education. Girls are thus often kept at home to perform 

household chores and other kinds of labor rather than being sent to school. This lack 

of finances guarantees that education doesn't take priority, and the girl would never 

have a chance to learn or develop her future (Shah, et al., 2025; Haq, et al., 2024; Noor, 
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et al., 2024). It compels parents to make difficult choices where most families choose 

for survival, realizing fewer benefits in the long run, such as education. The situation 

becomes even more difficult with security concerns. Many parents fear for their girls' 

safety when traveling to school, especially in communities practicing cultural 

activities like Purdah. They fear possible threats and are discouraged from sending 

their girls to school. According to (Jabeen et al., 2024), such a fear regarding safety is 

also one of the primary reasons few girls from these urban and rural areas receive 

education. To save their children from such evils, parents make them stay indoors 

instead of being able to go to school. This fear restricts the ability of girls to gain an 

education because their safety is prioritized over education. A lack of confidence in 

the security situation keeps most girls away from school, leading to low enrollment 

levels in such regions. In many urban and rural area communities, girls are not 

perceived to require education because getting married is viewed as more important.  

This perception arises from the understanding that educating girls contradicts 

the traditional roles ascribed to both genders. In turn, girls drop out of school because 

they are supposed to adhere to the roles set out for them and get married rather than 

continue with school. According to (Karmaker & Lemon, 2024), these social forces 

make girls have a higher rate of dropout due to the need to comply rather than 

continuing to school. Gender biases, in this case, form barriers to prevent girls from 

gaining education and maintaining inequality in education. This process of limiting 

girls from school has become a cycle influenced by societal culture and continues to 

affect their future chances. Availability and quality of education in tribal areas are the 

main reasons why girls are not allowed to go to school. In most urban and rural areas, 

there are very few schools, and those that exist are mostly in bad condition. This makes 

it difficult for girls to attend school regularly. According to (Zulfiqar, Bilal, & Iqbal, 

2025), the lack of resources and poor infrastructure in schools has resulted in 

absenteeism, especially girls. Moreover, there are very few trained teachers who can 

teach, which lowers the quality of education. This becomes a big challenge for girls 

due to the variety of problems they already face (Hanif, 2024; Islam, et al., 2020). 

While teachers could break down cultural and educational barriers, they often cannot 

because they are not trained or resourced enough. According to (Nasir et al., 2025), 

teachers in remote areas cannot provide support to female students due to the lack of 

knowledge about their cultural needs, which exacerbates gender inequality in 

education (Feng, et al., 2023; Hafeez, et al., 2011).  

Community leaders and head families have a significant say in the education 

of girls, especially in rural areas. Elderly community members and leaders have, on 

many occasions, been the major players when it comes to the provision of education 

(Azhar, 2024; Azhar & Imran, 2024; Azhar, et al., 2022). However, very many of these 

elderly leaders allowed their age-old traditions to dominate their thinking; hence, 

they were often ignoring the issues of women's education (Imran, Zaidi, & Rehan, 

2024). As (Ashad et al., 2024) note, for these elders, devotion to old ways of thinking 

is a barrier against educational changes. However, the same community leaders may 

also help improve girls' education if they support it. When the leaders participate in 

promoting schooling for girls, they may influence others in the community to change 
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their views and create a more positive attitude towards education. This can lead to a 

better environment where girls' education is encouraged and supported. 

 

CONCLUSION 

Many girls in the rural areas cannot go to school because of a number of 

obstacles. These problems come from deep-rooted traditional beliefs, a lack of cash, 

and society's expectations for them. These include gender disparities, ignorance, and 

poverty that present huge impediments to females seeking education. Family 

traditions and community customs have also contributed to fewer girls attending 

school. In addition, financial problems are another factor that makes it even more 

difficult for girls to go to school. To solve this, we must take a wide approach, one that 

involves changing people's attitudes, spreading the word about how important 

education is, and offering financial help so that all children, both boys and girls, have 

the same chance to learn. Research has shown that cultural beliefs create many 

challenges for girls wanting an education in Pakistan. These include societal 

expectations, financial struggles, and cultural belief systems that deny girls the 

possibility of staying at school, mainly in urban and rural areas. The role of a girl is in 

the home, thus early marriage before education (Zaheer, et al., 2021; ul Haq, 2017; ul 

Haq, 2012). In some societies, girls are supposed to marry before attaining the age of 

18, which makes them not continue with their education and dream life. Another 

problem is that most parents feel educating a girl is a waste of resources. Most parents 

believe that a girl only serves as a housewife or caregiver; hence, they refrain from 

buying education for her since it is a resource consumption (Kazmi, et al., 2024; Khan, 

2021; Raja, 2021).  

Early marriage is considered a better option for her future instead. In many 

ways, the biggest barrier is money (Khan, Khan & Shehzad, 2024; Kousar, Khan & 

Alam, 2024; Khan, Ann & Kahtoon, 2022). Many family members cannot afford the 

cost of education, which also ranges from tuition, school uniforms, and supplies. For 

many families who are mostly dealing with bare financial needs, sending a girl to 

school would feel like an additional burden, and thus, priorities such as marriage or 

helping around the house supersede it. Safety even emerges (Raja, et al., 2022, Raja, 

2022; Raja, et al., 2021). In some areas of Pakistan, there are real risks, such as violence 

in schools or attacks by terrorist groups. This makes some families afraid to send their 

daughters to school, especially in areas where security is an issue. All these factors, 

cultural beliefs, money problems, and safety concerns combine to prevent many girls 

in Pakistan from getting an education and reaching their full potential. These need a 

broad approach. Education policies should not just be about the construction of more 

schools or education becoming cheaper, but also the attitudes that make girls not want 

to go to school. Many people still believe that girls don't need education, and such 

thinking can make families not send their daughters to school. Simply providing access 

to education would not do much good if such beliefs exist. Hence, policies must look 

to alter how people think about educating girls. This could involve creating awareness 

in communities, educating parents about the value of girls' education, and gender 

equality. Only by addressing both the physical barriers to education and the cultural 
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beliefs that limit girls' opportunities can we create a truly supportive environment for 

girls to learn and succeed. Involving community leaders, parents, and local influencers 

is crucial to the cause of supporting girls’ education. The influence of such a respected 

voice talking about the importance of education for girls was altering public 

perception.  

Teaching programs and engaging families about the importance of education 

was a source of motivation to increase girls' school enrollment. When everyone in the 

community understands how important it is, it helps increase the number of girls 

enrolling in school. By working together, we can create a positive environment that 

supports girls' education and encourages families to prioritize it. Safe schools and easy 

access are part of the solution, too. In any place where lack of safety drives girls away 

from the school buildings, that particular school was done in a way that they can go 

without fear. It includes things such as guards or even a securely gated school. Still, it 

would be offered to girls safe transport who are living far from the school (Mir, Rana, 

& Waqas, 2021). When parents feel their daughters will be safe, they are more likely 

to send them to school. Ensuring safety for girls at school not only helps them learn 

but also gives families peace of mind, making education a more realistic option for 

everyone. Financial aid is equally significant in supporting families that cannot afford 

to send their daughters to school (Naseer, et al., 2024). This is because scholarships 

and financial aid for low-income families can reduce the money constraint that 

prevents girls from going to school many times. When families are assisted, they may 

have a real sense that educating their daughters is worthwhile rather than marrying 

them off early. With the right financial support, families can concentrate on schooling 

and see it as an investment for their daughters' future. Support may make them prefer 

education over early marriage, hence allowing girls to continue school and grow up 

to become productive individuals. In the end, this will make it easy for families to 

concentrate on education as the best option for their daughters.  

Cultural change is crucial in improving girl’s educational access. Building 

schools or giving them financial support wouldn't help the situation if people still 

believed that it was not right for girls to attend school. If we are to make real and 

lasting changes, changing the way one thinks about the education of girls is crucial. 

One way to effect such change is to promote gender equality. Programs that teach 

boys and girls that girls should have an education are helpful in dispelling negative 

stereotypes. Programs may challenge the thinking that girls only need to be 

housekeepers and caregivers (Azhar, 2024; Azhar & Imran, 2024; Azhar, et al., 2022). 

Conversations must include men and boys about why girls should be equal to boys 

when it comes to education opportunities. This is where the change in old attitudes 

lies. Schools can make education inclusive by coming up with lessons that tend to 

create an awareness of gender equality and support girls' needs and experiences. These 

can include teaching fairness, letting girls join class discussions, and ensuring the girl 

feels safe and is being supported. In addition, schools can utilize technology, such as 

online classes, to aid girls who are unable to attend regular schools due to reasons 

connected to attendance. This change will help the girls gain a good opportunity to 

study and be successful in whatever challenge they will be involved with. The schools 
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should, therefore, ensure a warm place with every girl being respected to succeed. 

Digital resources unlock new opportunities for girls who cannot go to school due to 

cultural norms or because they live in secluded regions. For these girls, online 

platforms offer the freedom to study from their homes or a secure location. These tools 

help overcome problems such as not having transportation, unsafe locations, or family 

opposition to their education. 

Recommendation of the study  

1. The study recommends that governments create rules to tackle the 

challenges girls face in getting an education. This means making sure schools 

are safe and welcoming to all. It also involves making laws that require every 

child, regardless of gender, to attend school. 

2. This study also recommends that programs that involve local communities 

can help alter stereotypes and cultural beliefs. Awareness campaigns should be 

devised to teach families because girls' education is important and how it 

benefits society in the long run. 

3. According to the study, talking to religious leaders may change how people 

think about supporting girls' education. The reason is that these leaders are 

respected, and they can share messages that show education for girls really fits 

with cultural and religious beliefs. This encourages families to send daughters 

to school. 

4. Study further suggests that the interventions, which aim to transform 

society's perception of girls' roles in life, can help break those stereotypes. 

Those programs should have successful women as role models, showing 

evidence of how educating girls can positively impact the community. 

5. The study recommends that we create policies to stop early marriages, which 

seriously affect girls' chances of getting an education. This can be done by 

making new laws and working with communities to change the way they think 

about marriage and education. 

Future Research 

1. The knowledge regarding how cultural beliefs and practices are put to 

implementation in various parts of Pakistan will be helpful in understanding 

local problems and solutions. Knowing these differences is important for 

formulating effective strategies and solutions which work in that particular 

region. 

2. Looking at how social media affects people’s views on girls’ education could 

open up new ways to support learning for girls. Social media campaigns could 

be used to raise awareness and encourage change. 

3. Long-term researches in tracking the ways in which girls have access to 

education over the years might help us see if programs and policies are making 

a difference. It might also point towards trends and reasons why there would 

be either progress or challenges in girls' education. 

4. Following these recommendations and research fields, girls in Pakistan can 

have a fair education system implemented through the people involved. This 

will promote gender equality and support the general development of society. 
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